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Thank you for your letter of 10 November regarding the petition received from Ms A
Bagshaw calling for school libraries to be made statutory.

| believe that school libraries are a key resource for pupils and teachers which can help
support literacy, the delivery of the curriculum and also introduce children to reading
for pleasure. The Welsh Assembly Government recognises the valuable contribution
that school libraries make to learning.

Within the Welsh Assembly Government both the Department for Children, Education,
Lifelong Learning and Skills (DCELLS) and the Department for Heritage have an
interest in school libraries and literacy.

The Welsh Assembly Government delegates funding to local authorities for all the
services they provide, including schools. Local authorities then allocate funding to
schools according to their priorities.

The Welsh Assembly Government's policy for schools is laid out in the Schools
Effectiveness Framework (SEF).

Our three national educational priorities are:
« improved literacy levels

« improved numeracy levels

» reducing the impact of poverty on educational attainment
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There are no plans to make school libraries statutory in Wales. It would require
investment beyond the current budget allocation to ensure that all school libraries
would be sufficiently resourced to be effective.

The Minister for Heritage is responsible for supervising public libraries in Wales as a
statutory duty under the 1964 Public Library and Museums Act but at present no other
libraries are a statutory service.

However, this petition highlights the continuing need to work together across
government to support the work of schools in Wales. We are developing a National
Literacy Plan which will include an important role for school and public libraries to
support the achievement of outcomes. DCELLS and CyMAL: Museums Archives and
Libraries division are jointly progressing this work and | will expect this activity to
establish a baseline of the current provision of school libraries in Wales.
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Dear Ms Chapman,
P-03-305 Statutory School Libraries

| was delighted to see that the Welsh Assembly was taking time to look at the question of
school libraries and the possibility of statutory status for the library and librarian. The
benefit of an effective school library and librarian are amply demonstrated in the wonderful
good practice celebrated annually in the School Librarian of the Year Award — see our
website at www.sla. org.uk/slya.php for examples.

Our concern is that students in schools without school libraries will not have access to a
wide range of learning and reading resources to support their teaching and learning if there
is no operable library. A good library and, crucially, a librarian can be a huge benefit to a
school as evidenced by recent research nationally, and this is supported by other
international research too'. | have also included with my letter a recent article from School
Librarian (our quarterly journal), which gives a thorough background to current research into
school libraries and their contribution to student attainment and motivation.

A recent survey of school libraries nationally (2010), carried out by School Libraries Group
of Chartered Institute of Library and Information Professionals (CILIP)? has shown that a
qualified librarian makes a contribution to Information Literacy teaching in schools — as
opposed to an unqualified librarian (i.e. others below) -
82% of qualified librarians focused on finding information compared with 75%
of the others: and 67% on selecting information, compared with 60%. The
difference becomes more marked in relation to evaluating information (52%
compared to 38%) and making sense of information (54% compared to 35%).

The recent School Library Commission report, chaired by Baroness Morris and published by
the National Literacy Trust (NLT) with the Museums Libraries and Archives Council (MLA)
found that, although they had investigated the school library scenario with an open mind to
look for new and creative methods of delivering the library experience they came to the

! Ofsted (2006) — Good School Libraries: Making a Difference to Learning. HMI2624

School Libraries Work (2008) — Research Foundation Paper. 3" edition. Scholastic Library
Publishing.

2 GILIP School Libraries group (2010) - School Libraries in the UK: a worthwhile past, a difficult
present - and a transformed future. available at http://www cilip.org.uk/get-involved/special-interest-
qroups/school/pages/news.aspx
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conclusion that there was no better way than through a school library and librarian®. The
commission acknowledge that the picture is by no means consistent across school libraries
but that there are many libraries exhibiting excellent practice.

The commission was supported by a piece of research by NLT* which surveyed 17,000
students. One of its key findings was —

There was a very strong relationship between reading attainment and school
library use, with young people who read below the expected level for their age
being almost twice more likely to say that they are not a school library user.
Conversely, those who read at or above the expected level were nearly three
times more likely to say that they are school library users

Surely this is one of the strongest reasons to have a school library and librarian, especially
in relation to any literacy policy that may be in development. | do hope that you will find
these compelling arguments to consider statutory basis for school libraries and librarians.

If | can be of any assistance in furthering your discussions please do not hesitate to get in
touch. The SLA wholeheartedly supports the petition to have school libraries with qualified
librarians in every school. We believe that every pupil is entitled to effective school library
provision. The SLA is committed to supporting everyone involved with school libraries,
promoting high quality reading and learning opportunities for all.

Best wishes

Tricia Adams

Director, School Library Association
tricia.adams@sla.org.uk

Tel: 07532 231946

3 gchool Libraries: A Plan for Improvement. 2010. NLT & MLA available at

?ttp://‘www.Ii‘teracvtrust.orq.uk/poiicv/nlt policy/school_library_commission
Linking Libraries and Literacy. Christina Clark. 2010. NLT available at

http://‘www.Iiteracytrust.orq.uk/polic:y/nlt policy/school _tibrary _commission
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Evidence of Impact on
student Achievement

by Lynn Barrett

There must be very few school librarians today who are not
aware of the considerable number of studies, particularly in the
USA, that show a positive correlation between an effective
school library and academic achievement. However, in our
very busy days, it is not always easy to track down the research
and analyse what it means in terms of our own practice. Over
the past several months 1 have had the opportunity to do just
that and, although none of what I shall summarise here is new,
hopetully it will be useful to have it pulled together in one
place.

Before delving into facts and figures, it is important to define
why we need empirical evi dence of the effectiveness of school
libraries. Most discussions about them start from the position
that they are a good thing, therefore they must be supported.
However, for any argument Lo hold water, the starting point
must instead be the needs of today’s students in today’s
educational landscape. From there it is necessary to unpick
how the school library contributes to the fulfilment of those
needs and then to underpin the resulting conclusions with

rescarch evidence.

The characteristics of 21st century education have been
articulated by many and continue to evolve. However, in order
to achieve within this developing context and beyond, it is
accepted that students need:

# Reading literacy

M Information literacy

Technological literacy

® Skills for personal knowledge building

# Oral literacy and numeracy

Research evidence from the USA, Canada and Australia shows
that where school libraries are resourced effectively and
managed by a qualified librarian with educational expertise, all
of Lhe above are fostered and student academic achievement
on standardised tests is higher than in schools where these
conditions do not exist. Studies over the last 50 years have
supported this conclusion, but increasing numbers of
investigations and improved methodology over the past
decade have brought new credence and immediacy to this
positive relationship- While Australia and Canada have each
conducted one substantial impact study and several smaller
ones, since 2000 nineteen major studies have been completed
across the United States. They are largely based on a
quantitative research model developed by Keith Curry Lance,
originally conducted in Colorado in 1993 and again in 2000.
An important alternative approach was taken by Dr. Ross Todd
in Ohio in 2004 where qualitative information was gathered
from students and facuity. All of this research is summarised in
School Libraries Work!,! and the information below from the
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USA, unless otherwise stated, is taken from that document. It
is important to note that the research methodology in all of
these studies allowed for socio-economic issues and the results
are not explained away by:

8 Parents lack of education
M Poverty

| Minority status

B leacher-pupil ratio

8 Per-pupil expenditure.

In identifying effective school library programmes, all of the
studies assumed the presence of a qualified school librarian. In
the USA, school librarians are generally known as school
library media specialists and are granted credentials in
individual states to fill the role of school librarians. Many states
require a dual qualification in teaching and librarianship, and
those that do not require instead a master’s degree in
Jibrarianship with a specialisation in education. In Canada and
Australia, teacher-librarians are dually qualified. In the UK,
librarians qualify with a bachelor’s degree and there is no
specialist route for «chool librarians. An expertise in education
must be acquired on the job and through CPD. Regardless of
route, all school librarians need to:

® Be highly qualified professionals

® Be learning specialists

8 Work collaboratively with teachers

B Be information mediators

@ Teach the skills of information literacy within the context of
the curriculum

B Be reading experts

® Inspire, encourage, create, and model high quality learning
experiences

# Be leaders in schools, regarded on a par with teaching
colleagues.

With all of this in mind, an examination of the research by

theme, rather than by geographical region, may prove helpful.

The following will ook first at the impact of school libraries on

reading, then on overall achievement, and finally at the impact

of four factors that are key to achieving an eftective school

library. These are:

B Drofessional librarian with educational expertise

® Information literacy teaching

W Integration into the curriculum through librarian / teacher
collaboration

W Support of heads and policy makers.

www.sla.org.uk



tssues of stock, spending, access and planning are also key and
feature in the survey carried out by Information Management
Associates in collaboration with the School Libraries Group of
CILIP and published on 20 July 2010. Key findings include the
greater likelihood that protessionally gualified librarians will be
more integrated into the school management structure than
those who are not, that where there is a Schools Library
Service it makes a positive ditference to the effectiveness of the
school library, and, worryingly but unsurprisingly, there is a
general trend for school library budgets to be shrinking.

Reading

[N

In 2000, an OECD (Organisation for Economic Co-operation
and Development) survey of 265,000 students in 35 countries
showed a consistent relationship between reading enjoyment
and higher student achievement.? We all know that students
need to be able to read in order to be successful, but the fact
that enjoyment is significant will be new to many in education.
The survey showed it to have positive associations not only
with literacy but with maths and science results as well. The
study also showed that reading enjoyment is more important
{or children’s educational success than their family’s socio-

economic status.

Capada

In 2006 the province of Ontario conducted research with 50,000
students in over 800 publicly-funded clementary schools.? The
presence of a teacher-librarian in these schools was the single
strongest predictor of reading enjoyment. Also, schools with
teacher-librarians were shown to have higher reading scores by
8%. In the OECD survey of 2000, Canada was one of the highest
scoring nations for reading enjoyment, but the Ontario study
showed that over the period from 2001 to 2006 there was a
steady decline in reported reading enjoyment. This was
mirrored by a decline in the number of teacher-librarians during
the same period due to cuts in funding.

CRA

Delaware, 2005: Students in grades 3 — 5 saw the school library
as strongly helping them to enjoy reading more.

Michigan, 2003: In elementary schools with the highest
reading scores, teachers and students were four times as likely
to visit the library on a flexible basis, compared to the lowest
scoring schools.

Minnesota, 2003: 66.8% of schools with the highest reading
test scores in grades 3 — 8 (ages 8 — 13) were where the
librarian worked full time. Reading achievement was also
related to increased school library programme spending.
North Carolina, 2003: School library programmes in
elementary, middle and high schools had a significant impact
on standardised reading and English tests.

Pennsylvania, 2003: The relationship between adequate
staffing — at least one full-time credentialed school librarian
and one full-time support staff — and reading scores was both
positive and statistically significant.

Vustralig, 20067

In a replica of the Ohio study led by Dr. Ross Todd, 81.1% of
students in 46 schools across Queensland and Victoria said

that the library had contributed to their progress in reading

and 81.4% indicated that the library helped them to enjoy
reading.

Overall Achievement

USA

Delaware, 2005: 98.2% of students were helped in their
learning process by the school library when they had access to
a full-time schoot librarian, information literacy instruction,
{lexible scheduling and networked 1CT.

Missouri, 2003: Students in schools with effective school
library programines score 10.6% higher than those in schools
without effective school libraries.

New Mexico, 2002: Achievement test scores rise with the
development of school library programmes.

Ohio, 2004: Todd’s qualitative study of 13,123 students aged 8
to 18 from 39 schools revealed 99.4% of them believe the
library and its services help them to become better learners. In
addition, 879 faculty members saw the school library as key to
learning.®

Texas, 2001: Library collections, staffing, technology and
interaction with teachers and students all have a positive
association with Texas Assessment of Academic Skills (LASS)
at elementary, middle / junior high and high school levels.

Wisconsin, 2006: The impact of library media programmes
explained a positive variance of 7.9% to 19% in reading and
language arts performance at the high school level.

Canada

In addition to the positive reading results mentioned above in
the 2006 Ontario study, reading enjoyment was strongly linked
to overall student achievement.

Austradia®

Students saw a clear link between the input of the school
library and the grades they were awarded on projects and
assignment work. 84.1% indicated that the school library had
helped them learn how to work independently and over 90%
said the library had helped them do their school work better.
In all areas of this research, the impact of the school library
and the librarian were higher in years 5 and 6 (10 to 12 year
olds) than they were in years 11 and 12. Suggested reasons for
this finding could be that skills are embedded in carly years
and practised independently in later years and that a crowded
curriculum in later years leads to fewer opportunities for
inquiry learning. This could lead to a strong argument that a
greater emphasis on primary school libraries needs to be
made.

Key Elements of Effective School Libraries

LSA

A summary of the research shows that achievement scores rise
10% - 20% when:

. Number of professional librarians and support staff increase

« Quality information flows from the library into classrooms
and homes

75 SL 58-3 Autumn 2010



. Sustaining budgets keep the information rich environment
current and of high quality

+ School librarians promote reading

« School librarians collaborate with teachers

. School librarians teach information literacy

« School librarians are leaders in their schools.

Canada

In the 2006 Ontario study, the presence of a teacher-librarian
was the single strongest predictor of reading enjoyment. At all
levels, the research showed that the presence of a teacher-
librarian correlated with improved student achievement in

reading scores.

fustratia

In the 2004 — 2005 study that replicated Todd’s qualitative
Ohio study, 99.4% of respondents (6,676) indicated that school
library services, including the {eacher-librarian, helped them
with their learning both in and outside of school

i naland

In 2004, Ofsted surveyed 32 primary and secondary school
libraries.” Inspectors observed that the best school librarians
had a positive impact both on teaching and on student
learning. “The impact of a knowledgeable and well qualified
librarian on all aspects of the service, including the quality of
the stock, should not be underestimated’ (p 18)

n 2001, Williams and Wavell produced areport for Re:Source,
the Council of Museums, Libraries and Archives, which had
been commissioned by the DEES to look at the impact of
school libraries on student learning.® The report noted that in
England, pre-service training and CPD for both teachers and
librarians should be considered to further both groups’
understanding of learning in libraries. The report also noted
the reluctance of many school librarians in England to engage
in an instructional role and the delivery of information literacy.
While some embraced this aspect of their work, others did
not. Although this research is now dated and more emphasis
has been placed on this aspect of a school librarian’s work in
recent years, it should not be ignored. It is still clear that
school librarians in the UK are not required to have
educational training and some are not able to access, for
reasons of support or funding, CPD opportunities that can
give them the curricular and pedagogical expertise that they
need.

i ~A - in addition to the summary above:

Alaska, 2000: The more often students received
library/information literacy instruction from library media
specialists, the higher their lest scores.

Ohio: One aim of the 2004 Ohio study by Todd study was Lo
unpick the school library’s role in knowledge building. Student
responses made clear that they saw the library as a dynamic
rather than a passive source of support, teaching them how to
conduct research effectively through:

+ ldentifying key ideas

« Evaluating, analysing and synthesising information

+ Developing personat conclusions

75 SL 58-3 Autumn 2010’

“The study shows that an effective school library, led by a
credentialed school librarian who has a clearly defined role in
information-centered pedagogy, plays a critical role in
facilitating student learning for building knowledge’

New Jersey, 2006:10 A study of how students learn through a
library based guided inquiry unit revealed two levels of
research outcomes. The first was an additive approach in
which students sought more and more facts and their output
remained at a descriptive level. The second was an integrated
approach in which students were able to synthesise, build
explanations, draw conclusions and reflect. While the latter is
at a higher level, which may be down to student ability or
assignment construction, both approaches led to greater
subject knowledge and students’ perceptions that they knew
more as they progressed through the unit.

Australia, 2004-2005:

1n the Queensland and Victoria studies,'! the school library
was identified as helping students to develop a focus and
define learning tasks. Assistance with concept mapping
software was particularly noted as helpful. Also, the teacher-
librarian was instrtumental in developing students’ search
strategies and teaching them how Lo select relevant
information, learn to synthesise and acknowledge sources.
Older students noted the importance of the library and the
teacher-librarian in more advanced skill development and
their resultant deeper understanding of curriculum content.

Canada, 2002:

Public Libraries in Edmonton reported that the decline of
school libraries and teacher-librarian posts was resulting in a
30% increase in public library circulation, but that students
were exhibiting a significant decline in research skills.!?

Lagland, 2004:

Ofsted Inspectors observed a great deal of information literacy
teaching. However, the quality of many of the sessions was
poor. The lessons were superficial and not integrated into the
curriculum. The survey found many weaknesses in students’
understanding of effective use of information. “This limited
their achevement in reading and, more generally, in learning
across subjects’ Crucially, inspectors concluded:

» Schools did not think carefully enough about the skills
pupils would need to continue with their studies beyond
school, either in further and higher education or in the
workplace. Stronger provision needed to be made for
independent research and learning.!3

LNA

Ohio: A study undertaken through Kent State University over a
three year period, 2003-2005, looked at the impact of
instructional collaborations between classroom teachers and
school librarians.!* Benefits for both parties were listed as
development of professional skills and a more profound insight
into pedagogical processes. ‘l'eachers noted greater under-
standing of information literacy skills and an appreciation of
library resources. Students were motivated and focused,
learned the content and improved their information literacy
skills.

www.sla.org.uk



Indiana, 2007: In 2006, 293 school library media specialists, 99
principals and 422 teachers responded to surveys in The
Indiana Study by Lance, et al.'® Results showed that both
clementary and high schools averaged better test results when:
. Teachers and librarians collaborated and were both familiar
with the state document'® that correlates information literacy
and academic standards
« Principals valued the librarians and teachers saw them as
fellow teachers.
Colorado, 2000: Elementary school students with the most
collaborative teacher-librarians scored 21% higher on
statewide reading tests than those with the least collaborative
teacher-librarians.

i ngland, 2001

Ofsted Inspectors noted that none of the schools observed felt
that they were successful in involving all subjects in
collaborative work with the school librarian in delivering
information literacy skills. Collaboration was left to a pro-
active librarian and interested departments. Senior managers
were not sufficiently involved in making this happen.

All of the research studies noted above found that the support
of head teachers was crucial to the development of effective
school libraries at all levels. Government policy makers also
played a huge role in est ablishing standards and
recommending good practice that guided schools to commit
to development.

Conclusion

In conclusion, several things need to be done to improve the
development of school libraries in the UK. Librarians need to
be trained to become school librarians, well versed in
pedagogy and curricula. Only by developing an expertise in
the educational arena will they be able to collaborate
successfully with teachers, be valued as leaders in their schools
and fulfill their potential to contribute to the academic success
of their students. Teachers need to receive training about the
skills of information literacy and the techniques of effective
inquiry learning where students are challenged to engage with
the glut of sources available to them, and to question, select,
analyse and synthesise until they are able to discern paths to
new understandings and knowledge construction.

Claims have been made that the research presented here is not
applicable in England. However, an analysis of the data from
the Ohio study and its replica in Australia, shows only a few
percentile points difference in student responses to the 48
questions posed. This is despite curricular, pedagogical and
cultural differences and would suggest that the conclusions of
these studlies are relevant to English education and should be
considered seriously in the planning of future developments.

Underpinning all of the above are heads and policy makers
who need a vision of what effective school libraries can do for
the education of our young people. Headteachers need to be
made aware of the impact etfective programmes can make on
student achievement through spotlighting school libraries at
their conferences and through their own training. Policy
makers need more UK research to inform them and to give
them substantive reasons to encourage development.

S bl Dilitary &ty
s i iy et

Armed with the evidence of international research, we can all
hold meaningful conversations within our schools and work
towards developing the vision that we know is achievable.
Hopefully the findings of the School Library Commission, to
be published in the autumn of 2010, and the results of current
UK research, will help to charta path forward and actions can
be implemented that will bring aboul effective school library
programmes in all of our schools.
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Thank you for writing to me on the issue of the petition for statutory school libraries and
asking me to provide details of local authority obligations for library provision.

It is the statutory duty of local authorities to provide a “comprehensive and efficient library
service” under the Public Libraries and Museums Act 1964. As the Minister for Heritage |
am required to “superintend and promote the improvement of the public library service
provided by local authorities”.

To monitor the provision of a comprehensive and efficient service the Welsh Assembly
Government introduced a framework of public library standards in 2002. The fourth
framework of standards (Maintaining a Valued Service: The Fourth Framework of Welsh
Public Library Standards 2011-14) will be launched in April 2011. My officials in CyMAL:
Museums Archives and Libraries Wales (a policy division of the Welsh Assembly) monitor
and oversee the delivery of the Welsh Public Library Standards.

Since their implementation the Standards have had a positive impact on library services in
Wales with many library authorities across Wales demonstrating significant improvements in
the areas of service assessed by the standards frameworks.

The provision of a Schools Library Service by local authority public library services is not a
statutory responsibility. However public library services across Wales do provide support for
schools to develop their library provision. The level of service and the mode of delivery
varies substantially across Wales. It varies from the establishment of the North East Wales
Schools Library Service, which serves schools in four local authorities, to the public library
providing services only to the schools who have opted-in to the service in their particular
authority. The funding of the School Libraries Services also varies, some receive central
funding from the local authority, whilst others rely on schools buying into the service
following the delegation of school budgets.

The information above highlights the need to undertake baseline research as mentioned in
the letter from the Minister for Children, Education and Lifelong Learning. It would be
advantageous to include School Library Services as part of the baseline research into the
provision of school libraries. It would seem that the most recent report specifically about

Bae Caerdydd « Cardiff Bay English Enquiry Line 0845 010 3300
Caerdydd « Cardiff Llinell Ymholiadau Cymraeg 0845 010 4400
CF99 1NA correspondence.alun.ffred.jones @wales.gsi.gov.uk
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school libraries in Wales is the Position Paper on School Libraries and Learning Resource
Centres in Primary and Secondary Schools in Wales produced by Estyn in 2002.

The Welsh Assembly Government has invested heavily in modernising public libraries as
part of the £10.5m Libraries for Life strategic libraries development programme. This has
resulted in more attractive and flexible children’s and teenage areas in many public libraries
and has enabled more libraries to attract school visits to their libraries to promote reading
activities and raise literacy levels.

| hope this information is of assistance to you and the Petitions Committee.

w4

Alun Ffred Jones AC/AM
Y Gweinidog dros Dreftadaeth/Minister for Heritage
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Christine Chapman AM WLGA-CLILC

Chair, Petitions Committee
National Assembly for Wales
Cardiff Bay, CARDIFF

CF99 1NA

Dear Ms Chapman,

Thank you for your letter of 14" January, 2011, asking for the
Association’s views on two petitions on the School Admissions Code and
Statutory School Libraries. Comments on each follow:-

P-03-293 Schools Admissions Code
The petitioners are seeking a review of the Code on three grounds:-

- that it discriminates against children who are able to speak Welsh;

- that it should be amended to give children in Welsh medium nursery
classes priority for admission to admission into the reception class of
the same school; and,

- that it discriminates against children having a faith or religion.

The Code was issued as recently as July, 2009, following a period of

consultation during which WLGA understands that all local authorities that

responded were supportive of the Code. On the specific points raised by

the petitioners, these are covered in Paragraph 2.26 of the Code which is

explicit in setting out criteria which local authorities or other admissions

bodies must not adopt. The first of these is that authorities must not seek steve Thomas CBE
to admit pupils on the basis of ability or aptitude (other than in a small  Chief Executive

number of defined circumstances such as sixth forms). Prif Weithredwr

This i S - . Welsh Local Government
is includes a general prohibition on the ability to speak Welsh in the Association

case of Welsh Medium schools as a means of selecting pupils for Local Government House

admission. That is intended to create an even playing field for all Drake Walk

expressing a preference for admission to Welsh medium schools, CARDIFF CF10 4LG

whatever language(s) they are able to speak. Conversely, for example, ;e':_ %22%22%166%%%01
an admissions authority could not allow an English medium school to ax

use the criterion that a pupil not able to speak English should not be Cymdeithas Llywodraeth
admitted. It would have to use a range of other criteria to determine Leol Cymru
admissions. Ty Llywodraeth Leol

Rhodfa Drake

. i CAERDYDD CF10 4LG
On the matter of admissions to reception classes, that too has to be on Ffon: 029 2046 8600

grounds equal to all seeking admission. Again, the application of objective racs: 029 2046 8601
criteria for pupils already in nursery classes but moving to reception has
to apply as children are moving into the statutory phase of education www.wlga.gov.uk
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from early years settings. That provision is universal, applying equally to
those going into any reception class from any nursery class regardless of
language.

As to religious faith, admissions can only be based on that as a criterion
in the case of a school designated as having a religious character under
appropriate equality and education legislation. So here again, the
emphasis on admissions to schools not having a religious character is
intended to achieve an equitable set of criteria. The latter point is what

underpins the Code - all admissions should be considered against a range

of objective criteria so that all expressing a preference for admission to
school are treated in the same way.

On that basis, it is difficult to argue against its provisions and to support
any revision on the basis of what appear to be a specific set of local
circumstances around admissions to some schools in a particular locality.
WLGA therefore feels that revision of the Code is not warranted.

P-03-305 Statutory School Libraries

The petitioners in this case wish to see an acceptance by the National
Assembly for Wales of the principle that school libraries will become
statutory provision run by suitably qualified staff, and calls for the
preparation of legislation and appropriate consultations.

School libraries were last inspected by Estyn on a thematic basis in 2002,
at which time 15% of schools had unsatisfactory arrangements.

Whilst that specific report was some years ago, the new Common

Inspection Framework and Guidance in place since 2010 includes the

following requirements for those making judgements when inspecting

schools :-

e in terms of the school’s physical environment, inspectors should have
regard to whether “...[there are] enough resources that are well
matched to pupils’ needs” and establish whether there is a
“stimulating and well-maintained learning environment”;

o they will also look at how the school supplements and enriches the
curriculum; and of particular importance here:-

e sources of evidence will include “availability of learning resources,
including library provision, and access by pupils & staff to an
appropriate range of books, ICT resources, practical equipment and
audio-visual materials to support learning & teaching during and
outside of school hours”

This is of course a statutory provision. WLGA is of the view that as school
libraries are the subject of inspection, and given the fact that legislation
as proposed has cost, staffing and, in some cases potential space
implications for schools and local authorities, their management and
function is really a matter of best practice and its application, and should
remain so.

Yours sincerely,

WLGA-CLILC

Steve Thomas CBE
Chief Executive
Prif Weithredwr

Welsh Local Government
Association

Local Government House
Drake Walk

CARDIFF CF10 4LG

Tel: 029 2046 8600

Fax: 029 2046 8601

Cymdeithas Llywodraeth
Leol Cymru

Ty Llywodraeth Leol
Rhodfa Drake
CAERDYDD CF10 4LG
Ffon: 029 2046 8600
Ffacs: 029 2046 8601

www.wlga.gov.uk
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Councillor Peter Fox
WLGA Spokesperson on Lifelong Learning & Skills
Leader, Monmouthshire County Council
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Response from the Minister for CELL

Leighton Andrews AC/AM

Y Gweinidog dros Blant, Addysg & Dysgu Gydol Oes 4\ / (f

Minister for Children, Education & Lifelong Learning
,/ 23\

Llywodraeth Cynulliad Cymru

Welsh Assembly Government
Eich cyf/Your ref P-03-305

Ein cyf/Our ref LA/00119/11
Christine Chapman AM

Christine.chapman@wales.gsi.gov.uk

24 January 2011

Near et

Thank you for your letter dated 14 January about the Welsh Assembly Government's
proposed National Literacy Plan.

Following my announcement in May and my launch of the National Literacy Plan, in July
| asked my officials to draw up a list of actions as a framework for immediate
implementation. Budgets were re-prioritised to take effect from September 2010.

We are now in the process of implementing those actions and planning future actions.

Leighton Andrews AM
Minister for Children, Education & Lifelong Learning

English Enquiry Line 0845 010 3300

Bae Caerdydd « Cardiff Bay Llinell Ymholiadau Cymraeg 0845 010 4400
Caerdydd « Cardiff Ffacs * Fax 029 2089 8129
CF99 1NA Correspondence. Leighton.Andrews@wales.gsi.gov.uk
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